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3  Plan, prepare and implement PLAR-IRM

3.1  The PLAR-IRM team

Ideally, a team of two or three agents who have followed the PLAR-IRM 

training for trainers carries out the facilitation sessions. These facilitators 

which means that the facilitators have to be available at least one and 

the session itself and another half day to evaluate and record the results 

The institutes and organizations interested in the PLAR-IRM approach should consider whether they 

can effectively implement such a time-consuming process. Several African research and development 

on ‘learning.’ For this reason, the PLAR-IRM activities should begin on a small scale, i.e. as pilot 

activities. This will allow the team and the partner organizations to acquire the experience required 

It is advisable to begin pilot activities with a small team. Given the exploratory nature of the team, it 

In any case, a long-term commitment of the team members is required; they should be willing to be 

already involved in numerous activities should not be selected as members of the PLAR-IRM team. 

requires regular critical review and adaptation of its approach, according to the area/site and time. 

resources.
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3.2  Site selection

The choice of the site is very important, because the site determines 

not only the results, but also the opportunities for the extension of 

these results to other inland valleys or areas. In Reference 1 of the 

Technical Manual, a set of selection criteria is presented. It is clear 

that the farmers’ request for assistance is  one of the major criteria 

interventions. However, the message should be clear from the 

beginning: as a principle, it is an assistance to train/educate the farmers 

Before selecting the priority areas, the sites and the number of PLAR-IRM Centers to install, the 

and inland-valley rice production systems. Since PLAR-IRM requires a long-term commitment, the 

training, the PLAR-IRM Center should be committed to its role. That is to say: after 1 or 2 years, 

some of the PLAR-IRM farmers should become farmers-facilitators in the neighboring inland valleys. 

Therefore, the original site selection should also consider the distance to neighboring inland valleys. 

The ultimate goal of PLAR is to become an approach used by all the extension services in all the 

is required from the research and development services involved in inland-valley rice systems. For this 

reason, the number and density of PLAR-IRM Centers that an extension service can manage should 

be considered and, furthermore, the number of centers able to support the extension of the objectives 

to other inland valleys through exchange and farmer-to-farmer learning should also be considered. 

the farmers of neighboring inland valleys, through farmer-to-farmer learning. An outreach campaign 

IRM Center. As a result, four requests for training were received. Now, there are four farmer-facilitators 

running PLAR-IRM sessions in the neighboring villages in response to their peers’ demand. Professional 

facilitators, members of the PLAR-IRM team, assist these farmer-facilitators in the preparation of the 

training sessions and, if needed, give to-the-point explanations during the sessions. It is clear that not 

all the modules of the curriculum
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Indeed, modules and tools are selected on the basis of the priority problems of major interest to the 

PLAR-IRM Center farmers combined with the demands formulated by the farmers of the outreach

sites.

In principle, success is guaranteed if the PLAR-IRM Center is limited to a village. In a village, there

is normally a certain social cohesion facilitating the organization of farmers around a PLAR-IRM

3 presents a form to record basic information on the inland-valley site.

Afterwards, one or more meetings will be organized with the villagers in order to explain their interests

and expectations to the PLAR-IRM team. 
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3.3  Farmer selection

exchange tend to be limited. The preliminary meetings 

by all interested farmers. In principle, adherence to

voluntary basis. If women produce rice, they should 

be encouraged to participate in the PLAR-IRM Center. 

The selection should be done by the field 

agent, nor the local village chiefs. The PLAR-IRM

candidates should:

Be rice producers in the selected inland valley.

Be interested in learning new rice management techniques and practices.

them with those of non-participating farmers. This information can be used in a database to analyze

the impact of PLAR-IRM. Annex 4 presents a form for recording basic socio-economic information

about the farmers participating in PLAR-IRM and of a sample of farmers who are not participating.

3.4  Planning of sessions

It is important that the PLAR-IRM sessions match the local rice cropping calendar. In practice, it is

necessary to start the modules two months before the beginning of the campaign, when the farmers 

farmers’ planning of the campaign, will coincide with the beginning of the campaign. 

The correct implementation of the PLAR-IRM curriculum requires good planning, especially in the 

initial phase. It is far easier to carry out modules when they coincide with the implementation of 
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instead of one for instance, may be tried. Modules 10 to 25 are related to the agricultural campaign 

according to what happens during the campaign.
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Notes on learning dimensions

concrete experience.

The ‘abstract conceptualization’ dimension of Kolb’s2

learning process involves understanding or ‘comprehending,’ 

and is based on one’s ability to analyze a situation and relies 

Comprehending relates to the theory of ‘cognitivism’ that, 

as opposed to behaviorism, sees learning not as a change 

in behavior, but as improving particular mental processes, 

conceptualization happens in the mind. When using maps 

and models, structure is given to the contents and abstract 

Apprehending and comprehending are two poles of the 

Kolb’s model of the learning process shows that learning can 

see

The other two dimensions of Kolb’s model of the learning 

process deal with intention and concrete action. ‘Active experimentation’ happens when personal constructs previously developed through 

abstract conceptualization are put into practise and then used to change a situation. As such, one’s understanding of a situation is tested and 

transforming ideas into concrete action.

Kolb has integrated the four learning dimensions into a cyclic learning process. Learning alternates between apprehending and comprehending 

see

formulates theories and models of understanding (see see segment III of the 

see

to monitor people’s learning process by distinguishing the four segments of the cycle. Some people will have a distinct ability to learn by 

experimenting, while others will gain better insights by conceptualization. Kolb distinguishes four learning styles, corresponding to the four 

segments of his model (see

2 . Prentice-Hall, Englewood Cliffs, 
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